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Dear Parent, 
 
 We are studying Ute Indians in Sixth Grade. We 
will be learning about how Ute/US treaties were made, 
and what Indian sovereignty is. We will study a master 
Ute negotiator named Ouray, the importance of water to 
Utes, and plan a Pow Wow. 
 
 We would encourage you to talk with your child 
about what they are learning about Utes. Utes live in 
our communities, our state was named for them, our 
past was affected by them, and our future as a state will 
be influenced by them. 
 
 If you have stories about Utes, or Indian objects 
that we could display in our classroom, we would 
welcome them. 
 

Thank you 
 
 
 
Your child’s teacher 
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U.S./Utah/Ute Nation Relationships Sixth Grade 1 
 

WHAT IS A TREATY? 
 
 
Core Curriculum: 
 Health Education—7060-0105 
 Language Arts—Standard 4060-03, 4060-0202 
 Social Studies—6060-0602, 6060-0103 
 
General Objective 
 Be aware of the conditions that led to treaties and moved the Utes onto 

reservations. 
 
Materials Needed: 
 “What Happened? (U.S./Ute Relations Review) 
 Study Guides: 
  “Clash of Ute and U.S. Cultures” 
  “The Treaty Congress Didn’t Ratify” 
  “Before the Black Hawk War” 
  “Hart Times in Colorado” 
 
Vocabulary 
 Bureau of Indian Affairs 
 For “Clash of Ute and U.S. Cultures” 
  Actuality, blunt, calculate, crass, exhausted, influential, liberal, lodge, 

particle, privilege, ratify, reimburse, rhetoric 
 For “The Treaty Congress Didn’t Ratify” 
  Apprentices, annually, annuity, census, depredation, draft, manual, 

procure, provisions, relinquish, stipulate, synopsis, testimony 
 For “Before the Black Hawk War” 
  Appropriate, curtailment, destitute, detriment, expenditure, fiscal, 

procures, provisions, serve, suspension, tillable, urgent, whilst 
 For “When Most of the Utes Left Colorado” 
  Commissioner, compromise, denounce, negotiation, oration, receipt, wail, 

white 
 For “Hard Times in Colorado” 
  Allotment, asset, interact, progressive 
 
   Materials 
 Concept Activity Needed 
 
For the Teacher: 
 The study guides present information 
related to U.S./Ute treaties from documents 
from the time of the events. Though the 
language is sometimes in a different style 

©
 1

99
2 

U
ta

h 
St

at
e 

O
ff

ic
e 

of
 E

du
ca

tio
n 



260 

from present speech, the study guides are 
much more interesting than a present-day 
summary would be. The format of this lesson 
encourages higher order thinking: using 
cooperative groups to discuss the study 
guides, then report to the class 
 
 
For the Student: 
 Treaties are agreements made 
between nations. Any agreement made by 
our nation affects us. Since Utes are 
members of our state, and the U.S. is our 
country, Ute/U.S. treaties are especially 
important to us. 

 
Lesson: 
 In the late 1800’s, the U.S. 
Government made treaties with the Utes that 
put the Utes on reservations. These treaties 
were made as one nation to another. 
 Utes felt that they were providing for 
their tribe in future generations. The U.S. 
Government paid the Utes for the land they 
gave up, and kept the money in trust for 
them. That means that the Bureau of Indian 
Affairs keeps the Utes’ millions of dollars, 
and gives the Ute tribe some of the money 
every year. The plan is that the tribe would 
get the interest from the original money every 
year (estra money the original money earns). 
That way the tribe would always have some 
money. 

 
[Optional: “What Happened?”] Let’s read 
together a quick summary of Utah/Ute 
history so you will know where your study 
fits in our history. 
 Let’s find out more about Ute treaties, 
and non-treaties. We’ll divide into five 
groups. Each group will study part of the 
History of Ute/Utah/U.S. relationships, and 
report to the class. 
 [Divide the class into five groups. 
Assign a study guide to each group. Give 
them twenty minutes to read the guides and 
discuss them. Report to the class.] 
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Review Questions: 
 1. Who makes treaties? 
 2. What did the Utes receive from 

the treaties? 
 3.  What did the U.S. get from the 

treaties? 
 

Optional Activity: 
 The study guides can be a basis for a 
research report. The study guides list encyclopedia 
topics that the students could use for additional 
information.

Study 
Guides 
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CLASH OF UTE AND U.S. CULTURES 

Few non-Indians came to Utah in the 1700's. Utes welcomed 
them, and traded with them. In the middle 1800s many members of 
the Church of Jesus Christ of Latter-day Saints moved to Utah. Utes 
knew them as Mormons, and welcomed them too. Mormon leaders 
met with Ute leaders to ask for permission to live in Utah. Utes agreed. 

Later, the Utes regretted welcoming non-Indians onto their land. 
Utes expected to share the wood on the mountains, the game, and 
meadows. The lush farms were fenced and farmed by non-Indians. 
The farms drove the game away. Many trees were cut down for 
houses, forts, and buildings. Farmers became upset when Utes 
pastured their horse herds in the wheat fields. When game became 
scarce, hungry Utes shot cattle for food. This upset the farmers even 
more. 

The stated policy of the Church of Jesus Christ of Latter-day 
Saints was to feed the Utes (and other Indians) rather than fight with 
them. As the game became more scarce, feeding the Utes became 
more difficult. The last year before all the Utes moved onto the 
reservation, the Church of Jesus Christ of Latter-day Saints fed the 
Utes through the winter and then asked the U.S. government to 
reimburse the church for $35,000 spent on food for the Utes. (The 
pioneer Mormons did not have much money. $35,000 was a lot of 
money - especially for that time when 15 cents would buy a good 
meal. ) 

 Discussion questions: 

1. Why was Brigham Young so blunt? 
2. What would you have told the Utes? 
3. What might the Ute leaders have talked about together after 

 Brigham Young's talk? 
4. If you were a Ute leader at that meeting, what would you be 

 the most concerned about? 
5. In the 1800s the U.S. government attempted to solve problems 

between the non-Indians and Indians by moving the Indians 
onto reservations. How would you have attempted to solve the 
problems? 
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Some writers have attributed the success of the 

negotiations to [Colonel] Irish, others to Brigham Young. 

The answer is that both were instrumental in getting them 

to sign. It appears that the gifts brought by Irish and the 

blunt rhetoric of Brigham Young were both influential. 

Young addressed them thus a~ he told them to sign: 
Ex Governor Young (Huntington Interpreter). 

Sanpitch, Sow-e-ett, Tabby, and all of you. I want 
you to understand what I say to you. I am looking for 
your welfare. Do you see that the Mormons here are 
increasing? We have been and calculate to be friends 
all the time. If you do not sell your land to the 
Government, they will take it, whether you are 
willing to sell it or not. This is the way they have 
done in California and Oregon. They are willing to 
give you something for it and we want you to have it. 
If you go to Uintah, they will build you houses, make 
you a farm, give you cows, oxen, clothing, blankets 
and many other things you will want. And, then, the 
treaty that Colonel Irish has here, gives you the 
privilege of coming back here on a visit; you can 
fish, hunt, pick berries, dig roots and we can visit 
together. Kon-osh, San-pitch, Tabby and the rest of 
you, can come and see me when you please. The land 
does not belong to you',",'. nor to me, nor to the 
Government! It belongs to the Lord. But our father at 
Washington is disposed to make you liberal presents 
to let the Mormons live here. We have not been able 
to pay you enough, although we have helped you a good 
deal. We have always fed you, and we have given you 
presents, just as much as we could; but now the great 
father is willing to give you more; and it won't make 
one particle of difference whether you say they may 
have the land or not, because we shall increase, and 
we shall occupy this valley and the next, and the 
next, and so on until we occupy the whole of them; 
and we are willing you should live with us. If you 
will go over there and have your houses built and get 
your property and money, we are perfectly willing you 
should visit with us. Do you understand that, Kon-
osh? 

Kon-osh (and others): We do. 
We feel to do you good; and know that this treaty is 
just as liberal and does everything for you and your 
people that can be done. If it were not so, I would  

©
 1992 U

tah State O
ffice of Education 

A
 H

istory of the U
te Indians until 1890, p. 61-64 



 

 

 
not ask you to sign it. But as for the land, it is 
the Lord's and we shall occupy it, and spread abroad 
until we occupy the whole of it; and we want you and 
your children to live, so that you can live with us 
and our children. Now, if you can understand this, 
you can see at once that we do not want anything more 
of you. 

Indians: It is enough. 
 Tabby (Bean Interpreter). The hearts of the 
Indians are full; they want to think, wait until 
tomorrow. Let us go back to our lodges and talk and 
smoke over what has been said today. The Indians are 
not ready now to give up the land; they never thought 
of such a thing. 

As the negotiations neared an end, it was obvious that 

there were other promptings: 

Kon-osh (Bean Interpreter): The talk has all 
been good. I have been thinking good. All our hearts 
are good and alike. I like this good friendly 
council. I always liked a council where it is good 
and friendly and where all agree together; and my 
friends like it. It pleases me very much to see Supt. 
Irish and Brigham agreeing on this treaty and 
traveling together and talking to the Indians. In 
former times it has been when an agent came here 
President Young would stay at one side; and I was 
sorry that they could not agree. There are only a few 
children growing up, only a few now. The whites are 
increasing all the time. I am very glad to see the 
soldiers traveling about the country friendly and not 
shooting the Indians, but all good peace. Formerly my 
Indians did not know what was the use of powder and 
lead and caps, but now they do. We hope our father 
will give us some in the presents. When I understand 
that I can travel back and forth in the country, I 
like that. For many years I have plowed and worked at 
Corn Creek and did not get blankets or anything. 
Brigham knows that. Agents have come from Washington, 
but would stop and never come, not bring me blankets. 
They would send and make promises but never fulfill 
them. It is all right in the treaty! The Americans 
can come and hunt their money and live here. We do 
not want to quarrel. It is all good peace and good 
friendship, and we all understand alike, now we are 
ready for the presents. Fetch them out and deal them 
out. We don't want the father to hide up anything. 
Fetch all out. 
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It is tempting to conclude that Brigham Young was acting 

as a crass land-grabber. One must reflect upon the 

actualities, however. Indeed, Brigham was blunt. But 

anything other than blunt honesty would have provoked 

even more heated response later. While the above remarks 

contain the attitudes of the conqueror, they were honest! 

Few who dealt with the Indian were either as blunt or as 

honest. All of the viable alternatives were exhausted and 

he knew it; he said so. 

 
 —Dr.Floyd A. O’Neil 

A History of the Ute Indians until 1890, p. 61-64 
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THE TREATY CONGRESS DIDN'T SIGN 
Treaties are contracts between two nations. Treaties are 

made because one nation wants something from the other nation. 

This was the first treaty made between the Utes and the U.S. 

government. This treaty was supposed to bring peace after the 

Walker War. The government agent and Ute leaders signed the 

treaty. It was sent back to Washington D.C. for Congress to ratify 

the treaty to make it into law. Congress did not ratify it. 

Discussion Questions: 

1. Do you think it was the Ute Nation or the U.S. nation that 
 called for the treaty? What do you think they wanted? 

2. Do you think that this treaty could have kept the peace if 
 Congress had ratified it into law and all promises had 
 been kept? Why? 

3. How do you think the Utes felt when they didn't get what 
 they had been promised? 

4. How do you think the non-Utes felt when they found out 
 that Congress had not ratified the treaty? 
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I sent interpreter Huntington to the place where the 
Indians were being collected, to talk with them as they 
came in, to explain to them the object the government had 
in view in calling them together, and to prepare their 
minds for a favorable consideration of the provisions of 
the treaty when I should arrive. He spent some days in 
mingling with them for this purpose. 

I met the Indians, according to appointment, on the 
6th of June, and on the 7th submitted the draft of a 
 treaty which was signed on the 8th: 

The following is a synopsis of its provisions: 

Sec. 1. The Indians relinquish their right of 
possession to all of the lands within Utah Territory 
occupied by them. 

Sec. 2. With the exception of the Uintah Valley, which 
is to be reserved for their exclusive use and 
occupation, the President may place upon said reservation 
other bands of friendly Indians of Utah Territory. 

Sec. 3 The said tribes agree to remove upon said 
reservation within a year after ratification of the treaty. 
Meanwhile they will be allowed to reside upon any 
unoccupied lands. 

Sec. 4 The Indians to be allowed to take fish at their 
accustomed places; also to gather roots and berries on 
unclaimed lands. 

Sec. 5 In consideration thereof the United States 
agrees: 

First.To protect the said Indians and their said 
reservation during good behavior. 

Second.To pay or expend for their benefit $25,000 
annually for 10 years, commencing with the year in which 
they shall remove there; $20,000 annually for 20 years 
thereafter, and $15,000 annually for 30 years thereafter; 
as the amounts to be paid to or expended for the said 
tribes and bands of Indians upon the basis of their number 
being understood that these several amounts are fixed as 
the amounts to be paid to or expended for the said tribes 
and bands of Indians upon the basis of their number being 
5,000 persons, including men, women, and children. If it 
should, however, hereafter, upon a census being taken, be 
found that there is a material increase or decrease of the 
said Indians from the number as above stated, then and in 
that case the said amounts to be paid to them, or expended 
on their behalf, shall in the same proportion be increased 
or diminished, as the case may be. 

Third. For making improvements on reservation and 
procuring cattle for stock-raising, the united States agree 
to expend $30,000 as is already provided for by act of 
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Congress, May 5, 1864. Also to sell for their benefit the 
present reservations, via: Spanish Fork, San Pete, Corn 
Creek, and Deer Creek—in all, 291,480 acres—for not less 
than 62-1/2 cents per acre. 

Fourth. To establish and maintain for 10 years, at an 
expense not to exceed $10,000 annually, a manual labor 
school, the Indians stipulating to keep all children 
between the ages of 7 and 13 years at school nine months of 
the year. If they fail to do so, the school may be 
abandoned. 

Fifth. The united States agrees to furnish a mill for 
grinding grain and sawing lumber, one or more 
mechanic shops and tools, houses for interpreter, miller, 
and farmers, the cost of which not to exceed, excluding 
transportation, $15,000; and for the purpose of assisting 
them in agricultural and mechanical pursuits, $7,000 per 
annum for 10 years, the Indians agreeing to furnish 
apprentices and assistants for mill and mechanics' shops, 
and three laborers to each white laborer. It is also agreed 
that the united States are to pay the cost of transporting 
all supplies, machinery, etc. 

Sec. 6. The United States shall have the privilege of 
running roads or telegraph lines through said reservation. 

Sec. 7. The President may, if he thinks best, cause 
the land to be laid out, and assign the same to individuals 
or families of Indians who may consent to make it a 
permanent home; also to build for each one of the principal 
chiefs of each band one house, and to plough and fence five 
acres of land, and pay in money to each chief, three months 
after his removal to the reservation, 2 yokes of oxen, 2 
yokes and chains, 1 wagon, 1 plough, 10 hoes, 6 axes, 2, 
shovels, 2 spades, 4 scythes and snaths, 1 saddle and 
bridle, and 1 set of harness. 

Sec. 8. The annuities of the Indians shall not be 
taken to pay the debts of individuals. 

Sec. 9. The said Indians promise to be friendly and to 
commit no depredations. If they do, the guilty one shall 
return the property taken, or it must be paid for out of 
their annuities. Nor shall they make war on any tribe 
except in self-defense. 

Sec. 10. They further agree that no liquor shall be 
used by any of them, and no white person or persons shall 
be allowed to bring any upon the reservation. 
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I have used the $10,000 treaty fund in paying the 
expenses of these negotiations, and promised to give to the 
Indians more presents on this account on the arrival of the 
goods. 

In testimony whereof, the said o. H. Irish, 
Superintendent of Indian Affairs for Utah Territory, and 
the undersigned Chiefs, headmen and delegates of the 
aforesaid tribes and bands of Indians have hereunto set 
their hands and seals at the place and on the day and year 
hereinbefore written. 

 (signed) O. H. Irish 
 Supt. Ind. Affairs and Commissioner 

Sow-e-ett (Nearly Starved) his X mark 
Kon-osh (Man of White Hair) his X mark 
Tabby (The Sun) his X mark 
To-quo-ne (Black Mountain Lion) his X mark 
Sow-ok-soo-bet (Arrow Feather) his X mark 
An-kar-Tow-ett (Red Boy) his X mark 
San-pitch (Bull Rush) his X mark 
Kibets (Mountain) his X mark 
Am-oosh his X mark 
An-kar-aw-key (Red Rifle) his X mark 
Nanp-peades (Foot Mother) his X mark 
Pan-sook (otter) his X mark 
Pean-up (Big Foot) his X mark 
Eah-gand (Shot to Pieces) his X mark 
Nar-i-ent (Powerful) his X mark 
Que-o-yand (Bear) his X mark 

Executed in the presence of: 

 (signed) Brigham Young 
 George A. smith 
  Pres. Legislative 
  Council 
 H. C. Doll, clerk 
 D. B. Huntington, 
  Interpreter Utah 
  Superintendency 
 George W. Bean, 
  Interpreter Spanish 
  Fork Farm 
 C. A. Huntington, 
  Interpreter Uintah 
  Agency 

 --Dr. Floyd A. O'Neil 
 A History of the Ute Indians until 1890, p. 61-64 
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BEFORE THE BLACKHAWK WAR 

After the Utes were put on reservations, they 

had a hard time getting enough food from the 

government. They had been promised rations, 

schools, homes, herds and farm animals in 

treaties. Congress didn't appropriate enough 

funds, and the Utes became desperate. Some Utes 

raided farms; for food. First they stole food, 

then fought farmers, and finally they were in a 

war. It was called the Black Hawk War. What would 

you have done to keep the Black Hawk War from 

happening? 
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Washington, D.C. 
December 30, 1862 

 
Sir: I have come to this city by direction of Hon. James 
Duane Doty, superintendent of Indian affairs for Utah 
Territory, to represent to you the destitute condition of 
the Indians in his superintendency, and the urgent necessity 
of immediately placing additional funds at his disposal to 
enable him to provide the necessary funds and clothing for 
the Indians to keep them quiet this winter and coming 
spring. You are aware that Congress appropriated for that 
superintendency for the current fiscal year only five 
thousand dollars, while heretofore from forty to sixty 
thousand dollars per annum has been appropriated for the 
same purpose. This curtailment works peculiarly hard with 
the Indians of Utah--more so, probably, than with any other 
Indians in the country--from the fact that the great body of 
their country is a desert country without vegetation or 
grain, whilst those portions that are tillable are quite all 
occupied by white people, and the game destroyed or driven 
off. This is peculiarly the case with the Indians inhabiting 
the country from Great Salt Lake City west to Nevada 
Territory, a distance of nearly three hundred miles, through 
which runs the overland mail and telegraph lines. These 
lines have been seriously threatened by the Indians in this 
section'.. of country. During the last winter, to prevent 
the Indians from interfering with their stations and other 
property, the Overland Mail Company dealt out to them at 
their stations between Great Salt Lake City and Carson City, 
Nevada Territory, provisions to the amount of over twelve 
thousand dollars over and above what the government provided 
them for that purpose. They declare their inability to do 
this any longer. 

By direction of the superintendent, I spent some time 
in the early part of last summer among those Indians, 
visiting them in their various locations. I found them very 
destitute, men, women, and children quite naked, and with 
scarcely anything to eat. It is really a matter of necessity 
with these Indians that they starve or steal, unless they 
receive assistance. Should an outbreak occur with these 
Indians, beside costing the government large expenditures to 
put it down, it would result in the suspension of the 
overland mail and telegraph lines for an indefinite period, 
to the very great detriment of every interest, public and 
private. 
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-  
The superintendent estimates that he will require an 

additional sum of twenty thousand dollars ($20,000) to 
enable him to get the Indians in his superintendency safely 
through this winter and the coming spring, and by his 
direction I make application to you for that amount. 

The necessities of this case are urgent; and Congress 
has' temporarily adjourned, and when it meets the forms of 
legislation necessarily require some time to procure the 
passage of a law making the appropriation, if there are any 
funds of unexpended appropriations that could properly be 
applied to these purposes, the public interests would be 
greatly subserved by making an immediate deposit of the 
money, subject to the superintendent's order, and notifying 
him by telegraph, that he may act upon it at once. I trust 
this may be done. 
 

Hoping this may receive your early attention, I am, 
very respectfully, your obedient servant, 
  
 AMOS REED 
 

Clerk Indian Superintendency of Utah Territory 
 
 

 --Dr. Floyd A. O'Neil 
A History of the Ute Indians until 1890, p. 53-54 
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WHEN MOST OF THE UTES 
LEFT COLORADO 

In Colorado, miners and farmers were clamoring 

for the Utes to be moved onto the Utah reservations. 

At the White River Reservation, some Utes rose up 

against the agent, Nathan Meeker, killing him and 

others. They also fought the Army soldiers that had 

been sent to help Agent Meeker. 

Some of the Utes on the Uncompahgre Reservation, 

including Chief Ouray, used their influence to end the 

uprising. 

In reaction the White River Utes were moved onto 

the Uintah reservation in Utah. The miners and farmers 

used this incident to also move the Uncompahgre onto 

the Ouray Reservation. Later, the two reservations 

were combined into the Uintah-Ouray Reservation. 

The Uncompahgre Utes felt betrayed when they had 

helped keep the peace and. then were moved off from 

their lush homelands onto the desert Uintah Basin. 

Read the selection on how the Uncompahgre Utes were 

moved. Write how you would have felt if you had been 

an Uncompahgre Ute. 
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It would have been impossible for the commissioners 

to have spent more than a few days at best in looking 

for a place for so large a group! Hardly a spot could 

have been more jarringly different from the high 

mountain home they were forced to give up. 

When time came to move them, the Uncompahgre were 

most reluctant; Captain James Parker of the Fourth 

Cavalry reported: 

The negotiations dragged on all summer 
without success. 

Finally in September the Commission found that 
their efforts were useless, and notified the Government 
to that effect. The matter was turned over to the War 
Department to settle, and Mackenzie was ordered to take 
such steps as were in his opinion necessary and 
proper... 

Upon receipt of the telegram from Washington, the 
force of troops present, about ten companies of infantry 
and cavalry . . . was ordered to stand equipped with 
20orouridsof ammunition per man and three days' cooked 
rations. This done, Mackenzie sent word to the chiefs to 
come in for a conference. 

It took place the following morning. Mackenzie 
informed the chiefs that the matter had been turned over 
to him for settlement; they had promised to move to 
Utah, and he wished to know whether or not they were 
going...The leading chief commenced an oration in which 
he denounced the whites for wanting to deprive the 
Indians of their lands, and was proceeding to more 
violent expressions when Mackenzie, with his hat in his 
hand, stood up. 

"It is not necessary for me to stay here any 
longer," he said. "You can settle this matter by 
discussion among yourselves. All I want to know is 
whether you will go or not. If you will not go of your 
own accord, I will make you go...” 
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After a debate lasting several hours they sent for 
Mackenzie. They proposed a compromise. They said they 
had concluded they must go, but first they wished to go 
back to their camp and talk with their old men. "No," 
said Mackenzie. "If you have not moved by nine o'clock 
tomorrow morning, I will be at your camp and make you 
move." 

The next morning, shortly after sunrise, we saw a 
thrilling and pitiful sight. The whole Ute nation on 
horseback and on foot was streaming by. As they passed 
our camps their gait broke into a run. Sheep were 
abandoned, blankets and personal possessions strewn 
along the road, women and children were loudly wailing. 

...It was inevitable that they should move, and 
better then, than after a fruitless and bloody struggle. 
They should think, too, that the land was lost beyond 
recovery. 

And so we marched behind the Indians, pushing them 
out, he (Mackenzie) sent word to all the surrounding 
whites, who hurried after us, taking up the land... 

Lawton's troop and mine camped on the north side of 
the river, while A. E. Wood's troop and Abiel Smith's 
troop followed in the rear of the Indians. Our task at 
the mouth of the Uncompahgre River was to hold back the 
civilians. They followed us closely, taking up and 
"locating" the Indian land thrown open for settlement. 
For obvious reasons it was not desirable to let these 
civilians come in contact with the Indians~ thus we were 
holding a crowd of these people on the south side of the 
Gunnison until the Indians had passed Kahnah creek, 
thirteen miles distant. 

...As we pushed the Indians onward, we permitted 
the whites to follow, and in three days the rich lands 
of the Uncompahgre were all occupied, towns were being 
laid out and lots being sold at high prices. With its 
rich soil and wonderful opportunities for irrigation, 
the Uncompahgre Valley—before a desert—soon became the 
garden spot of Colorado, covered with fruitful fields 
and orchards. 

--Dr. Floyd A. O'Neil 
A History of the Ute Indians until 1890, p. 151-153 
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-.HARD TIMES IN COLORADO 
The last major changes in Ute reservations were the 

creation of the Ute Mountain Ute Reservation and the White Mesa 

Reservation. As you read this selection find the reasons why some 

Utes wanted to move. 

 Reasons for Utes to move. Reasons for Utes to stay. 
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..During the month of February, 1886, Ignacio, Buckskin Charley, and Tapoche did visit 
Washington with stollsteimer and state Senator A. D. Archuleta, and conferred with the Interior Department 
and the Senate's Indian Couittee on the possibility of removal. In Karch, an appearance was made before the 
Senate Couittee. All three utes expressed their views on the present situation and what they wanted. 
Buckskin Charley, in response to the Couittee's questions, gave the following testimony: 

Q. What do you come here for? 
A. We come here to see if we cannot exchange our reservation for another. 
Q. Where do you want the new reservation located? 
A. We want to go west of the present reservation. 
Q. Why is it better to go that way? 
A. The present reservation is narrow and long, and we want to go west and see if we can't sell it. 
Q. Would they want to become self-supporting? 
A. We want to go west and get grass land and raise stock. Where we are we do not live comfortably. 

It snows so IllUch in the winter that we are obliged to go some place else, and we would like to 
have some sheep and go west. Another reason why we want to go is that the other Indians, the 
Navajos, are west, and we want to get near thell. We live too far from them and can't visit them 
without traveling very far. 

Q. If you should go to a new reservation would you like to have a boarding school built for your 
children? , 

A. We are willing to send our children to school; but not away from home, because when they go 
away they die, and we cannot account for it. 

Q. Have you ever been on the Uintah Reservation? 
A. No. 
Q. Do you live peaceably with the other Utes? 
A. Yes. 
Q. Wouldn't you want to go on the Uintah Reservation with the rest of the Utes? 
A. No, because there is not room enough, and we want to have our own land by ourselves… 
Q. Do you come here now to get legislation? 
A. We come here to present the desire of the Indians. 
Q. Do you come to Washington with the idea that the Indian Bureau can do what you want? 
A. We come expecting to get legislation. 
Q. You hold title under statute? 
A. Yes. 
Q. So that the change must be made by another statute? 
Senator Bowen: That is the condition of affairs, and it ought to be done at once. 
Q. These Indians have lived on their reservation heretofore; why can't they live there now as well? 
A. Because of the encroachments of the white lien. 
Q. Are they cattlemen or liners? 
A. There is no mining in this country. It is the border thief and desperado that make the trouble, and 

they are in there. 
Q. What makes the Indians think they will be safer from encroachment if they move farther west? 
A. Because they will be farther from the settlers and nearer the rest of the Indians. 
Chairman: The white man follows pretty fast. 
A. Farther west there is not so much water, and the Indians don't think the white men would trouble 

them so much. They want to get grazing land and go into the sheep business. 
The Chairman: In case the Senators present would like to give the Indians the land west, they then 

desire to say they want a man to go out there and show them just what land is theirs, so there 
will be no mistake about it. Then they want it understood that no cattlemen should come on it. 
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The second to testify was Ignacio. His comments were: 

Q. What do you come here for? 
A. We came here to see the Senators and see what they can do for us. We have stated what we want 

and expect the Senators will do something for us. 
Q. Do you agree with Chief Charley in what he has said? 
A. Yes, that is all right. Whatever Charley has said is straight. 
Q. Have you got any stock?~ 
A. I have got some sheep. 
Q. How many sheep? 
A. Very few. 
Q. How many? 
A. About a hundred. 
Q. What do you do with the wool? 
A. I sell it. 
Q. What do you do with the money when you get it? 
A. I have got a mouth. I buy things to eat. 
Q. What do you do in the summer? 
A. I worked all summer in a ditch, but the water did not run through it. 
Q. Have you got any children? 
A. No, they died last summer. 
Q. Do all the Indians of your tribe want to move west? 
A. Yes. 
 

Tapoche, the third of the leaders to testify, agreed with Buckskin Charley and Ignacio that the Utes wanted to 
move west. 

 --Dr. Gregory C. Thompson 
Southern Ute Lands 1848-1890. the Creation of a Reservation, p. 33-34  

 
Separation of Ute Mountain Utes and Southern Utes 

 
Later the Weeminuche Band, with their leader Ignacio, did move West—

although not as far as they had asked to move. They are now called the Ute Mountain 
Ute Tribe, after their reservation in the corner of Southern Colorado. They also have 
the White Mesa Reservation by Blanding, Utah. Decades ago, they often ranged in 
through San Juan County between  these two reservations. 

 
The Capote and Moache Bands stayed, and their land became the Southern 

Utes Reservation, so they are now called the Southern Ute tribe. In 1905 the U.S. 
Government tried allotment to make the Utes break up their reservations into 
individual lands. The individual Utes were given land. Then, any land that wasn't 
allotted to Utes was available for homesteading. (The Ute Mountain Utes successfully 
resisted allotment.) The Southern Utes Tribe had the least reservation land left after 
allotment. As a result, the Southern Ute members have had to interact with a variety 
of people and are very progressive in handling their tribal assets. 
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U.S./Utah/Ute Nation Relationships Sixth Grade 2 
 

WHAT IS SOVEREIGNTY? 
 
 
Core Curriculum: 
 Social Studies—6060-0506, 6060-0603 
 
General Objective 
 Recognize that treaties confirmed Ute sovereignty as the right of Utes to 

make their own laws on their reservations. 
 
Materials Needed: 
 “Sovereignty” “Cash Flow” (game) 
 Andrew Frank (photograph) 
 
Vocabulary 
 Sovereignty, unique, guarantee, issue 
 
   Materials 
 Concept Activity Needed 
 
For the Teacher: 
 Current reservations may not be the 
original homeland of an Indian nation. The 
U.S. Government sometimes took a tribe off 
the original homeland and put them on 
another piece of land. Nevertheless, national 
status was still accorded the tribe and their 
new land. 
 Note: Preparing for the “Cash Flow” 
game takes a lot of time, and you may want 
to have the students play it as a follow-up to 
this lesson. It is especially effective in 
demonstrating the financial interaction of 
the reservations and surrounding 
communities. 
 
For the Student: 
 Utes were a nation long before there 
was a United States of America. When the 
United States made treaties with the 
Indians, the treaty agreed that the Indian 
nation would be recognized as a nation. 
Treaties affirmed the nation status of the 
Ute Tribes. Treaties are promises between 
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nations. U.S./Ute treaties are the reason 
Utes have a legal right to sovereignty. 

 
Lesson: 
 Sovereignty means a people has the 
right to make its own laws. All Indians have 
sovereignty on their reservations. Utes have 
Sovereignty on their reservation. Indians are 
the only U.S. minority that has sovereignty. 

 
 Let’s read about sovereignty, and see 
how it relates to the Utes and to us. [Read 
“Sovereignty.”] 
 To learn how sovereignty works, let’s 
play a game called “Cash Flow.” Also, please 
notices how Utes financially benefit 
surrounding communities. [Make game 
parts. Play game for about 30 minutes.] 
 

Review Questions: 
1. Why do Utes have sovereignty? 
2. What is an example of a Ute 

law? 
3. What law would you make if 

you were on the Ute Business 
Committee? 

 
Note: 
 Andrew Frank was a fine Ute leader who encouraged education. Some people 
say he is the model for the Ute Indian Tribe logo shown on the second page of these 
lessons. 
 

“Sovereignty” 
 
 
 
 
Cash Flow” 
game 
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Sovereignty 

Indians are a minority in the United States of America, but 

they were once the only people here. It was their land. The U.S. 

government made treaties with Indian nations, by which the 

Indians were put on reservations. 

Legal Point 

This legal point makes American Indians unique, with 

special legal rights. When the treaties set the bounds of the 

reservation, 

the U.S. government didn't give U.S. land to the Indians. It was 

already the Indians' land. Legally, the Indians gave to the 

United States all claims to lands outside of the reservation. 

Another way to say this is that the Indians gave up all claims 

to that land. Therefore, legally, reservations are the homelands 

of Indian Nations. This makes them 'separate nations within our 

own nation. This is what we call sovereignty. 

Sovereignty is easier to understand if you think of a 

reservation as if it were another state. State and county taxes 

have to be paid so that we can have roads, policemen, 

ambulances, state and county governments, and other services. 

The state and county taxes are not used for reservation roads, 

policemen, ambulances, or government. 

The Ute tribes have to provide their own policemen and 

ambulances, fund their own government, and fix their own roads. 

That is why the Utes do not pay state or county tax. Not paying 

tax to the state and county because they provide their own 

services is guaranteed by the treaties they signed long ago. 

Utah doesn't make laws for Colorado, and Colorado doesn't  
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make laws for Utah. If we think of a reservation as another 

state, we can understand why Utah does not make laws for the 

reservations, either. The Utes make their own laws for their 

reservation. The Utes issue their own game licenses. They have 

their own courts. They can give tax breaks to companies who 

work on their reservation. 

And just like all other Americans, Utes do pay Federal 

Income Tax, which is our national tax. They vote, pay taxes, 

and serve in the Armed Forces. There have been Utes in every 

major United states war. They are proud to be Americans, the 

first Americans. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

284 

©
 1992 U

tah State O
ffice of Education 



285 



286 



287 

©
 1

99
2 

U
ta

h 
St

at
e 

O
ff

ic
e 

of
 E

du
ca

tio
n 



288 



289 



290 

©
 1992 U

tah State O
ffice of Education 



291 



292 



293 

U.S./Utah/Ute Nation Relationships Sixth Grade 3 
 

OURAY 
 
Core Curriculum: 
 Language Arts—Standard 4060-5 
 Social Studies—6060-0102, 6060-0302 
 
General Objective 
 Recognize Ouray as an important leader especially talented as a negotiator. 
 
Materials Needed: Information sheets: 
 “Ouray” (photograph) “Ouray’s Early Life” 
 “Ouray” (drawing) “Ouray Becomes a Ute Leader” 
 stapler “Ouray Was a Good Farmer” 
 crayons “Ouray, Chief of the Utes” 
   “Conclusion” 
 
Vocabulary 
 ancestor, annuity, anticipate, bemoan, bestowal, cognizant, conspire, 

cultivation, destiny, dialogue, emerge, negation, prowess, raid, recoup, 
reiterate, repulse, valid 

 
   Materials 
 Concept Activity Needed 
 
For the Teacher: 
 During his lifetime, many Utes 
resented his being chosen by the U.S. 
Government to be “Chief of the Utes”, 
especially since they already had their own 
leaders. Ouray was also blamed for 
negotiating instead of making war when the 
U.S. would want more land. Many U.S. 
officials wished Ouray was negotiating with 
them instead of against them. 
 Ouray means Arrow. 
 
For the Student: 
 Ouray was declared Chief of the Utes 
by the U.S. Government, but not by the Utes. 
See if you can tell why he was declared a 
chief. 

 
Lesson: 
 Ouray was one of the best negotiators 
in western history. One of his goals was to 
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always get more for his negotiating side than 
the other side expected to give. 

 
 Here is some information about 
Ouray’s life. Let’s see if we can put them in 
the order they happened in his life. [Pass out 
“Ouray’s Early Life”, “Ouray Becomes a Ute 
Leader”, “Ouray Was a Good Farmer”, 
“Ouray, Chief of the Utes”, and “Conclusion”. 
Give students 10-15 minutes to figure out in 
what order the information sheets go.) Which 
information sheet comes first? Tell me some 
incidents from the first sheet. [List incidents 
on the board.] Which information sheet 
comes next? Tell me some incidents from the 
second sheet. [Continue through all five 
information sheets. At the end, you will have 
a sequential list of the life of Ouray. The 
students may wish to color the drawing of 
Ouray, and staple the pages together to 
make a booklet.] 
 

Review Questions: 
1. What languages did Ouray speak? 
2. Why did the U.S. declare Ouray Chief of the Utes? 
3. What did the U.S. government give Ouray? 
4. How did Ouray help keep the peace? 
5. Why did Ouray refuse to live in a house or wear white man clothes near 

the end of his life? 
6. What do you think was Ouray’s biggest disappointment? 
7. If you were Ouray, what would you be the most proud of? 

 
Optional Activity #1: 
 Using the sequential list, make and 
illustrate a ‘diary’ Ouray might have made. The 
incidents could be divided between members of the 
class, and put in order to make the ‘diary’. 

 
Optional Activity #2: 

Each child makes a sequential list of his life. 
(It could be his actual life to date, or could be his 
projected life.) Then, if desired, he could write and 
illustrate his own ‘diary’. 
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Ouray's Early Life 

Ouray was born in the Taos Valley of the Rio Grand in the 
year 1833. His mother was a Tabeguache Ute. His father, Guera 
Murah, was a Jicarilla Apache who was adopted into the 
Tabeguache tribe. 

He was raised as a Ute, but was taught by Spanish Jesuit 
priests. He worked for Mexicans and Americans learning Spanish 
and English. He teamed to farm, herd sheep, and trade. 

The United States-was given the Southwest from the Treaty 
of Guadalupe. In 1846, the Utes recognized the United States 
government with a formal treaty at Abiquin, New Mexico. Shortly 
afterwards, Ouray left the Taos ranches, rejoined the 
Tabeguache Band, and in 1850 married his first wife, Black Mare. 
They had a daughter and a son. 
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Ouray Becomes a Ute Leader 

Ouray lost his wife, and his daughter died early. His boy 
was captured by Arapahos in a battle near Denver in 1858. 
Ouray and a small number of Utes were surprised in a predawn 
raid by a large force of Arapahos. Ouray hid his young son, 
reorganized the surprised Ute warriors, and eventually repulsed 
the attack. The boy, however, was captured by the Arapaho 
warriors and was probably raised by that tribe. 

In 1856 Indian Agent Major Lafayett had employed Ouray 
as an interpreter. Ouray spoke Ute, English, and Spanish. In 
1863 Colorado Governor Evans sent representatives from the 
Utes, Cheyenne, Arapaho, Kiowa, Comanche, and Hinas to 
Washington D.C., New York, and other large cities to impress 
them with 11he military prowess of the government. II As a 
leader of the Tabeguache and an interpreter, Ouray was one of 
the representatives. 

After the trip, Utes made a treaty with the U.S. 
government. Ouray emerged as the leading spokesman for the 
Ute Nation. The treaty gave the western third of Colorado to the 
Utes. Though they negotiated well, the treaty was substantially 
changed without the consent or understanding of the Utes. The 
Tabeguache Utes were forced to give up more than half of their 
homeland for unkept promises by the U.S. government. 

Ouray always looked for his son. Once the U.S. 
government thought they had found his son, and brought him to 
Ouray. Ouray thought it was his son. The young man did not 
remember Ouray, and went back to the Arapaho tribe. It made 
Ouray very sad. 

 
 
 
 
 
 

296 

©
 1992 U

tah State O
ffice of Education 



 

Ouray Was a Good Farmer 
Ouray proved to be one of the most successful farmers in 

Colorado. He had over sixty acres under cultivation by 1878, one 
hundred acres by 1880. Ouray took great pride in his farm, 
employing both Hispanics and Utes. Ouray's farm produced a 
great variety of vegetables, abundant crops of wheat, oats, corn, 
and potatoes. He also had fine pastures for his several flocks of 
sheep, cattle, goats, and many fine horses. 

Over the years, Ouray had become famous for the quality 
of his horses and horsemanship. in 1874, a group of miners near 
Bakers's Park in the San Juan Mountains decided Ouray was 
greatly overrated as a horseman and challenged the chief to a 
horse race. Ouray accepted, agreed to act as his own jockey, 
and took on all bets. Mounted on one of his favorite mares, 
Goldsmith Maid, Ouray easily outdistanced all the miners' horses 
and nearly bankrupted the miners. A few months later, a band of 
Paiutes won almost all the belongings of a large group of 
Tabeguache. The Utes appealed to Ouray for help. The 
following year, when the Paiutes returned for more easy 
pickings, Ouray brought out an eastern thoroughbred that he 
had intentionally left ungroomed and shaggy. After the race, the 
Tabeguache gleefully recouped their previous year's losses and 
a great deal more. Through Ouray's determined efforts, the 
bloodlines of the Ute horses were continually improved, a matter 
of extreme importance to the Indians. 

Besides improving the quality of horses, Ouray also made 
slow but steady progress in convincing the Utes to farm. At least 
ten Tabeguache families succeeded in farming the Gunnison 
Valley. Those families no longer depended on ration issues after 
1878. Under Ouray's influence, the Tabeguache (now known as 
Uncompahgres) were able to survive even when harsh winters, 
bureaucratic incompetence and graft prevented the delivery of 
government rations. Ouray's farm and home were far superior to 
the agency's farm and buildings. 
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Ouray, Chief of the Utes 

Ouray negotiated with the U.S. government on almost 
every major Ute treaty. His friend Kit Carson taught him to ask 
for more than expected in a negotiation. Ouray was an able 
negotiator. Ouray received credit from Marshall Sprague for 
negotiating II... the most generous bestowal of rights ever 
granted by the United States to a minority group'" 

Ouray was appointed by the U.S. government to be the 
Chief of the Utes. Utes didn't have chiefs, they just had leaders. 
Because the U.S. officials wanted to have one Ute leader to deal 
with, they appointed Ouray “Chief of the Utes”. He had proved 
he could work with all the Ute bands, and could speak in three 
languages. 

As long as he was alive, he managed to keep his band, 
the Tabeguache, on a portion of their homelands in Colorado. 
After he died, they were moved to a reservation in Utah. Ouray's 
main purpose was to prevent war and keep as much of the Ute 
land as possible. He said: 

“I realize the destiny of my people. We shall fall as the 
leaves of the trees when winter comes, and the lands we 
have roamed for countless generations will be given up to 
the miner and the plowshare...and we shall be buried out 
of sight. My part is to protect my people and yours, as far 
as I can, from violence and bloodshed...and bring them 
into friendly relations.” 

Ouray died on August 24, 1880. 
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CONCLUSION 
 

The major difficulty in reaching valid conclusions about Ouray is the lack of 
primary sources. which is the case with most Indian history. Little is known of 
Ouray.s actual thoughts and care must be exercised in evaluating his recorded 
dialogues. In some testimonies and interviews, it seems Ouray often tried to make 
matters appear less critical than they really were in an effort to lessen the tensions 
of the time. Ouray was very aware of the power of the printed word and was 
always willing to talk to newspaper reporters to explain how the Utes felt about 
certain issues. He learned a great deal about the situation in Colorado and other 
areas by having newspaper accounts read to him. He kept his correspondence and 
other records carefully locked in a desk in his drawing room. Unfortunately, those 
records were lost through carelessness shortly after a rancher bought Ouray’s farm 
after the Ute removal in 1881. According to the employees at the Ute Museum in 
Montrose, many of Ouray’s documents were taken as souvenirs and ultimately lost. 
The remainder was lost in a fire. 

From what records that do exist, it appears Ouray was cognizant of the 
inevitable end of the traditional Indian way of life. He strove to convince his 
people that they could exist in an environment different from their ancestors and 
still lead a good life. He had adapted to a new lifestyle which was compatible with 
living near the white citizens of Colorado and believed the Utes could also adapt if 
only given enough time to adjust to the new ways. Perhaps he hoped for too much, 
but he knew the only alternatives would be disastrous for his people. 

Almost from the beginning of his chieftainship, Ouray was accused of being 
a “white man's Indian” by many of his fellow Utes. Determined to live a good life, 
he built a very comfortable home, adopted some Anglo customs and accumulated a 
good deal of wealth in stock and property. But his success was the result of careful 
management rather than from conspiring with government officials to cheat the 
Utes out of their property, as had been charged. During all the many negotiations 
with the United States officials, Ouray always held out for, and usually achieved, 
the best possible results for the Utes. 

Most of his tribe would rather have fought than agree to so many reductions 
in their reservation. If not for Ouray's determination to avoid war, the Utes would 
undoubtedly have gone to battle with the whites during the 1860s or 1870s. The 
United States Army was convinced that if the Utes made a determined stand, the 
longest and bloodiest Indian war in United States history would have been the 
result. The Utes, since the days of Kit Carson, had been recognized as excellent 
warriors and were often better armed and mounted than the troops stationed in the 
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West. It would have taken years and thousands of soldiers to defeat the Utes in the 
mountains and canyons of western Colorado. Government officials and all 
concerned people in Colorado recognized that fact and they felt, and often 
reiterated that, if not for Ouray, the Utes would have gone to war a long time 
before the incident at Milk Creek. 

By the time of Ouray's death, many of the older chiefs, such as Shavano and 
Sapinero, had accepted Ouray's philosophy. The younger chiefs who still counseled 
war could not muster enough support to lead a determined resistance. 

Members of the white community who knew Ouray well always spoke 
highly of his character. He successfully dealt with the leading Colorado figures of 
his time, and although many of them resented his diplomatic skills in protecting 
Ute lands, all of them respected him. Even the newspaper reporters and editors, 
who worked vigorously for Ute removal, expressed admiration and gratitude when 
writing of Ouray. Almost all of the obituaries of Ouray not only praised the old 
chief but bemoaned his loss, which all agreed was a disaster to the well-being of 
the Utes. 

The last few years of Ouray's life were filled with disappointment, 
frustration, pain, and tragedy. Even the Utes who had opposed Ouray, however, 
expressed tremendous grief when they learned of his death. To the very end of his 
life this geat Ute leader worked for the welfare of his people. 

 
 

Uncompangre Statesman—The Life of Ouray 
 

by Buckley . Bangert 
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U.S./Utah/Ute Nation Relationships Sixth Grade 4 
 

UTES AND WATER 
 
Core Curriculum: 
 Social Studies—6060-0303 
 Visual Arts—Standard 1060-02 
 
General Objective 
 Be aware of the value Utes place on water. 
 
Materials Needed: Information sheets: 
 Story blank “What Do You Know About Water?” (optional) 
 
Additional Materials: 
 Earth People video: Everything Begins from the Earth 
 
   Materials 
 Concept Activity Needed 
 
For the Teacher: 
 Utes—and all Indians—take their 
stewardship of ptotecting the Earth very 
seriously. To a traditional Ute, water is the 
blood of Mother Earth, and must not be 
polluted, for her sake and for the sake of all 
her children. 
 
For the Student: 
 In a desert, water has increased 
importance.. 

 
Lesson: 
 Utes had favorite home grounds, lush green 
valleys with flowing rivers. Father Escalante was 
amazed by the number of Utes around Utah Lake 
in Utah. In Colorado, Utes loved their beautiful 
Yampa Valley. 
 Many of the pioneers that moved into Utah 
and Colorado were farmers. They settled on the 
green farmland. The U.S. Government chose 
reservations away from the farmers. For the most 
part the reservations were stark desert lands. 
 In the treaties that put the Utes on 
reservations, canals and irrigation are promised to 
the Utes. In some instances those promises were 
kept. In others, they weren’t. The Ute Mountain 
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Utes had to truck in water for decades. The 
Northern Utes are still waiting for the Central 
Utah Project to honor their contract to build the 
dams on the Uintah Rives to help irrigate the 
Uintah-Ouray reservation. 
 In one Ute story, water is called “the life 
blood of Mother Earth.” Utes are careful to 
conserve water, and are not happy with those who 
waste it. 
 If you had seen your Uintah River run dry, 
how would you feel if you saw someone waster 
water? 
 

 Let’s imagine what it would have been 
like to be moved onto a reservation. With little 
water. What do you think it would be like? 
[After getting some responses, pass out paper.] 
 Write your own story of how you would 
feel about moving onto a reservation with little 
water. [Give students fifteen minutes for 
writing their stories. Have the first ones 
finished read theirs aloud to the class while the 
others finish. Students can illustrate their 
stories in the picture frame.] 
 
Optional Activity #1: 
 Watch video: Everything Begins from 
the Earth 
 
Optional Activity #2: 
 Make a display using the raindrops. 
Students complete the sentences on the 
raindrops—either in co-operative groups or as 
individuals. Students cut out the raindrops and 
display them. 
 
 
Optional Activity #3: 
 Plant three containers with the same 
type of seeds. Water container #1 on Mondays, 
Wednesdays, and Fridays. Water container #2 
on Mondays and Wednesdays. Water container 
#3 only on Mondays. Compare results in three 
weeks. Consider the importance of water in the 
desert.

story blank 
 
 
 
 
picture 
frame 
 
 
 
 
 
 
Earth 
People 
video 
 
 
 
 
“What Do 
You Know 
About 
Water?” 
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U.S./Utah/Ute Nation Relationships Sixth Grade 5 
 

POW WOW 
 
Core Curriculum: 
 Music—Standard 1560-0501 
 Social Studies—6060-0202 
 
General Objective 
 Experience aspects of a Ute Pow Wow. 
 
Materials Needed: Information sheets: 
 “Pow Wow Guidelines” “Pow Wows Today” 
 “Jewelry” “Yoke” 
 “Pow Wow Tips” 
 “Indian Country: Pow Wow Season in the New West” 
 Question to be discussed by students** 
 
Vocabulary 
 Consensus, convene, devise, etiquette, summation 
 
   Materials 
 Concept Activity Needed 
 
For the Teacher: 
 Ute Feasts and dancing may be part of 
a Pow Wow, just as dinners and parades may 
be part of an international Summit 
conference. 
 The name Pow Wow originally comes 
from the Wapanoag Indians of 
Massachusetts. Before the Pilgrims, the 
Wapanoags held religious meetings. When 
the Pilgrims came, they repressed these 
meetings, and so the Wapanoags held them 
in secret. Eventually  these meetings came to 
be known by the name of the Wapanoag 
spiritual leader himself: Pow Wow. 
 This lesson may take a lot of time. 
Students who are not used to using higher 
order thinking skills benefit from a second 
Pow Wow conference. 
 The peacepipe held tobacco originally. 
Of course that would not be appropriate now. 
Nevertheless, if the subject should come up, 
explain to the children that tobacco smoke 
carried the prayers of the people to heaven. 
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Traditional Indians only used tobacco when 
they were in an attitude of prayer, and were 
disgusted by people who smoked for only 
their own pleasure. It would be the same 
attitude that a Christian would have seeing 
a Christian sacrament being served at a fast 
food drive in. All Indian meetings started 
with prayer. Sometimes a bunch of sweet 
grass is tied together, and lit to slowly burn 
during a meeting, to take the talk to Creator. 
Thus, Creator ipart of all Ute proceedings. 
The prayer was not included in the Pow Wow 
Guidelines because prayer is no longer an 
integral part of public school curriculum. 
 If the teacher feels it appropriate, the 
teacher can be one of the Elders. 
 Refreshments are always welcome at 
any Ute gathering. 
 If there is to be an Honoring, perhaps 
appropriate gifts for the class would be 
pencils, erasers etc. It might be interesting to 
honor the principal, librarian, a bus driver, 
cook, etc. Perhaps the gifts could be provided 
out of school supplies. 
 
For the Student: 
 A Pow Wow was a formal occasion. 
Men were careful to behave honorably, with 
great dignity. 

 
Lesson: 
 Pow Wows were convened to devise 
solutions to problems, plan tribal policy, or 
meet with representatives of other groups.. 

 
 We will be discussing a problem. First, 
we’ll study Pow Wow etiquette. [Read Pow 
Wow Guidelines.] 
 Come sit in a circle. The problem we 
will be discussing is ____________. I’ll give 
you two minutes to think about the question, 
then we will take turns speaking our 
thoughts. Any idea is welcome. Let each 
student express his opinion of the solution 
and of the problem. After everyone has had a 
chance to speak, students who wish to add 
some more to the decision-making may speak 
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again. At the end of the discussion, the 
teacher summarizes the opinions of the 
group, and proposes an action based on the 
majority opinion of the group. Usually this 
type of a decision-making meeting will 
produce a consensus, and the elder-in-
charge’s summation will be a formal 
declaration fo the consensus. 
 Make two headings on the blackboard: 
“Advantages of a Pow Wow,” and 
“Disadvantages of a Pow Wow.” Students 
suggest the advantages and disadvantages 
for the teacher to list under the headings. 
For example: 
 
 Advantages 
 --Everyone gets to speak, and be part 

of the decision. 
 --Everyone understands all aspects of 

the problem and decision. 
 --All the knowledge of the members of 

the group can be available to solve 
the problem. 

 
 Disadvantages 
 --It takes a lot of time. 
 --It takes a lot of patience 
 

Review Questions: 
1. What is the purpose of a Pow 

Wow? 
2. What is the etiquette of a 

Pow Wow? 
 

Optional Activity: 
 Hold a modern-day Pow Wow. See “Pow 
Wows Today” for suggestions.. 

 
 
**You will want to choose a question that is current and important in your community. Just in 
case nothing comes to mind immediately, the following questions may suggest some ideas. 

“Pow 
Wows 
Today” 



310 

 
Possible Pow Wow Questions: 

3. Should students be allowed to choose what school they want to attend? 
4. Should prayer be allowed at graduation ceremonies? 
5. Should religion be mentioned in textbooks? (Example: Pilgrims came to 

America for religious freedom.) 
6. Where would be the best place to go for a field trip? 
7. What incentives get students to do their best in school? 
8. What is the best way to handle a bully? 

 
Note: 
 Some tribes used a carved stick for the person whose turn it was to speak. It 
was called a “talking stick”.
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Earth People 

Sixth Grade: Unit 7: "U.S./Utah/Ute Relationships" 

Note for Teachers 
The Ute Indians have asked that the children not be tested 

individually on these lessons. If you wish to review this unit, it is suggested 
that it be done as a group activity, or co-operative learning groups. 

If you choose to do it as a class activity, read the questions to the 
group, explaining any words you feel need to be explained. Invite them to 
volunteer answers, or comment on the question. This gives students an 
opportunity to reinforce their learning in a non-threatening way. It echos 
the Indian communal style of sharing information, with each person's 
participation being valuable. It is appropriate and effective to gently 
encourage self-reporting. 

If you choose to do it as a co-operative learning group activity, you 
will still need to read the questions with them before they start filling out 
the forms as a group. If there is time, it is good to let the co-operative 
groups discuss the answers as you correct the answers as a class. This 
also provides a time for students to add information or display objects they 
have brought from home. 

Answer Key 
 
1. C 
2. C 
3. A and B 
4. B 
5. Pollute 
6. Use 
7. Clean 
8. Use 
9. Ute, Spanish, English 
10. Utes were the only minority that was here first and so the U.S. 

government  had to recognize them as sovereign nations. 
11. (Water is a gift from Creator.) 
 (Water is scarce and important in a desert.) 
12. (Ouray negotiated treaties.) 
 We still have to keep the agreements that are in the treaties.) 
13. (No.) 
 (Utes lost land.) 
 (Utes didn't get goods promised in the treaties.) 
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Name______________________ 

 

"U.S./Utah/Ute Relationships" Review 

1. What was the United States government solution to the Ute/non-Ute 
problems? Circle the best answer. 

a. Move the Utes to New Mexico 
b. Go to war with Utes 
c. Put Utes on reservations 

2. Which government asked for treaty negotiations between the Utes and the 
United States government? 

a. Ute governments 
b. Mexican government 
c. United States government 

3. What was the result of the Meeker Incident to the Utes in Northern 
Colorado? Circle all correct answers. 

a. The White River Utes and Uncompaghre Utes were moved to Utah. 
b. Miners and farmers took over most Ute land in Colorado. 
c. Nathan Meeker became the Governor of Colorado. 

4. Circle the best definition of sovereignty. 

a. the right to choose a sovereign 
b. the right to make laws on the reservation 
c. the right to be a Ute Indian 

Water can be used, polluted, or cleaned. Read the phrases, and circle whether 
the phrase is a way we USE water, POLLUTE water, or keep water CLEAN. 

5. USE POLLUTE CLEAN throw trash in a stream 
6. USE POLLUTE CLEAN wash clothes 
7. USE POLLUTE CLEAN throw trash in container instead of stream 
8. USE POLLUTE CLEAN boil food 
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9. Ouray was chosen by the United States government as the Chief of 
the Utes partly because he spoke three languages. What three 
languages did Ouray speak? 

 
       
 
10. Why are Indians the only minority group in the United States to have 

sovereignty? 
 
   
 
   
 
11. Why do you think water is important to Utes. Give two reasons. 
 
   
 
   
 
12. Ouray's friend, Kit Carson, told Ouray to always be sure to negotiate 

more for your side than the other side expects to give. What did 
Ouray help negotiate, and how does it affect you? 

 
   
 
   
 
   
 
13. Do you think the United States/Ute treaty agreements were kept? 

Explain why or why not? 
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